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The aim of the research was to investigate English teachers’ understanding 
and its practices in teaching HOTS. This research was conducted from 
October to November 2019 involving twenty English teachers from state 
and private schools in Majenang and its surroundings. The data on 
teachers’ understanding was obtained by interviewing the participants 
under study, while the data about its practices was obtained from 
observation and supervision documents from their school principals and 
supervisors. The result showed that most of the English teachers that 
participated in this research did not have clear understanding on HOTS and 
its implementation in the teaching and learning process. The 
misunderstanding even started from designing a lesson plan which 
incorporated the implementation of teaching HOTS in the classroom. The 
conclusion indicated that most of the senior teachers were not clear enough 
about HOTS and its practices as they lacked training and information about 
it. In contrast, most younger participated teachers understood HOST, but 
they had several misconceptions in its practices.  
 




The 21st century is known as the knowledge and technology development era, which 
has influenced people’s job and interaction. It has positives and negatives impacts, 
especially in the world of education. Teachersle will face more challenges and 
complex problems in the future, which ordinary ways do not easily solve them. 
Hence, education is also demanded to deal with these alterations and shifts, such as 
preparing the students with higher-order thinking skills (Driana & Pascasarjana 
Universitas Muhammadiyah HAMKA Jakarta, 2019).  
 Successful education should not only be seen from the program and its 
commitment for improvement, but also the quality of its implementation. It also 
needs control of different parties, such as education experts, practitioners, and 
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stakeholders. All of them must be synchronized to reach educational success; this 
means that it does not only focus on the improvement of evaluation, updated 
curriculum, and new regulations but also on the development of teaching 
professionalism (Ardini, 2017; Fakhomah & Utami, 2019). Therefore, the way 
teachers implement educational policy affects the quality of education. 
 One of the ways to improve education quality is that teachers must understand 
Bloom’s revised taxonomy as part of teaching HOTS as stated by (Anderson, 
Krathwohl, & Bloom, 2001). In thinking skill, the cognitive process is defined as a 
continuum that starts from the lowest to the highest starting from remembering 
(C1), understanding (C2), applying (C3), analyzing (C4), evaluating (C5), and 
creating (C6) (Schleicher, 2018). Remembering and understanding are categorized 
as lower-order thinking skills while applying, analyzing, evaluating, and creating 
are categorized as higher-order thinking skills. The group of Lower-order thinking 
skills (LOTS) is a foundation that must be acquired before students are able to reach 
higher-order thinking skills (HOTS). In lower-orderthinking skills (LOTS), the 
materials are only remembered and comprehended by the students so that they are  
enough for the teaching-learning process, and must be completed by Higher-order 
thinking skills (HOTS). 
 On the other hand, Brookhart (2010), as cited in(Driana & Pascasarjana 
Universitas Muhammadiyah HAMKA Jakarta, 2019), divided the higher-order 
thinking skills into three types which included transfer knowledge, critical thinking, 
and problem solving. Transfer knowledge is seen as a skill of understanding and 
using the knowledge and skills that they have learned in a new context. Critical 
thinking is a skill of "reasoning, questioning and investigating, observing and 
describing, comparing and connecting, finding complexity, and exploring 
viewpoints(Indriani, 2019). Meanwhile, problem solving is a skill of using 
knowledge and thinking skills that a person has to look for new, alternative 
solutions to problems(Fakhomah & Utami, 2019). 
 Programme for International Student Assessment (PISA) in 2019 showed that 
Indonesian Education is in low rank. Thus, our education system must be reformed 
in the teaching and learning process by emphasizing on higher-order thinking skills 
(HOTS) rather than lower-order thinking skills (LOTS)(Ariyana, Bestary, 
Yogyakarta, & Mohandas, n.d.)as stated in the module of Peningkatan kompetensi 
pembelajaran (PKP 2019). Most of the countries which have got high rank in PISA 
are focusing the teaching and learning activities on HOTS and its problem 
solving(Schleicher, 2018). However, the implementation of teaching HOTS is still 
confusing for teachers at every educational level. In lesson planning to teach higher-
order thinking, the obstacles appear in preparing the conditions of the learning 
environment that supports the teaching and learning process.  This process can be 
done by engaging in thinking activities with content through material collaboration, 
making conclusions, building representations, analyzing, and building the 
relationship between concepts ( as cited by Zhao et al., 2017, Smith, 2017). The 
things that need to be considered in developing higher-order thinking skills lie in 
the content/learning material and student’s context. If the students are not ready to 
do higher-order thinking skills, it is necessary for the bridge, which built-in advance 
between lower-order thinking processes towards higher-order thinking. The trick is 
building a scheme from preliminary knowledge that has been previously obtained 
with new knowledge that will be taught(Samo, 2017).  
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 Therefore, the success of teaching higher-order thinking skills is also determined 
by teachers’ understanding of designing and implementing lesson plans. Because 
of this, teachers need to improve their knowledge in designing the lesson plan as 
their professional competences. The teachers’ ability to design and implement the 
lesson plan will be reflected in the quality of the teaching and learning process that 
they practice. While there were many extensive researches which concerned on the 
implementation of HOTS into English classroom, there were only few studies 
which investigated on teachers’ understanding and its implementation. Thus, this 
research aimed to explore the understanding of English junior high school teachers 
in Cilacap and its practice areas regarding HOTS as a teaching and learning process 
innovation.   
 
Method 
This was qualitative research involving 20 junior high school teachers in Majenang, 
Cilacap and some surrounding areas which belong to English Teacher Organization 
(MGMP) in Majenang district. This qualitative research aimed to describe English 
junior high school teachers’ understanding and its practices about teaching HOTS. 
The researchers also analyzed the HOTS lesson plan that was designed and used by 
the teachers. Therefore, qualitative research was a very relevant choice. Data about 
the teachers’ understanding of teaching HOTS and its practices were obtained 
through semi-structured interviews with previously prepared questions. 
Meanwhile, the data about its practices were obtained by observing the teaching 
and learning process supported by documentation of the lesson plan (RPP). The 
interviews were conducted to explore information about teachers’ understanding of 
HOTS and their implementation in teaching and learning process. The researchers 
also gave some questions to get information about teachers’ backgrounds related to 
teachers’ training about HOTS that they have ever joined.  In line with the teachers' 
agreement, the interviews were recorded and transcribed. The data from the 
interview were analyzed by referring to Miles and Huberman, which included the 
steps of (1) data reduction, (2) displaying the data, and (3) drawing a conclusion, 
verification and interpreting data.  
 Moreover, this study aimed at obviously giving a description and explanation of 
the overview on how the teacher used the steps in implementing higher-order 
thinking skills in the teaching-learning process. In addition, this study also would 
give an evaluation of teaching higher-order thinking skills. In short, the scope of 
this study is observing teachers’ ways of teaching higher-order thinking skills based 
on the lesson plan that has been designed.  
 
Findings and Discussion 
Teachers’ Understanding about HOTS  
In this research, the researcher used the interview to get data related to teachers’ 
understanding. The interview used a semi-structured interview in which the 
researcher prepared the questions list. In general, the research results showed that 
the teachers were only capable of explaining a partial understanding of HOTS. The 
majority of the teachers described HOTS as a skill that higher than remembering 
and understanding. However, Teacher 1 (39 y.o) stated that: 
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“HOTS is questions used to measure students’ skill on a certain level of 
understanding, explaining, identifying, and analyzing”.(Teacher 1) 
 
 Understanding and identifying belong to LOTS, so teacher 1 (39 y.o) has 
misunderstood regarding HOTS. As stated in Bloom’s revised taxonomy, 
analyzing, evaluating, and creating are categorized as higher-order 
thinking(Retnawati, Djidu, Kartianom, Apino, & Anazifa, 2018) in Fitz Patrick & 
Schulz, (2015).  
 HOTS, as explained by Teacher 3 (48y.o), was still related to the cognitive 
process of analyzing, but the teacher knew HOTS as a skill of connecting different 
information and critically analyzing it. So, there is a misconception about its 
meaning and implementation.  
“HOTS is a thinking skill or remembering information by analyzing the answer but 
it was difficult”.(Teacher 3) 
 
 Teacher 8 (48y.o) stated that remembering is a process of analyzing.  The 
concept is untrue as analyzing is defined as one of the cognitive processes of HOTS 
in differentiating elements from obtained information and finding connections 
between those elements in a coherent structure(Zhao et al., 2017) in (Anderson et 
al., 2014).  
 Teacher 10 (33 y.o) stated that HOTS was a skill for students to face in the 21st 
century. However, the teachers were not capable of explaining how to bridge the 
students from lower-order thinking to higher-order thinking.  
“In my point of view, HOTS is like a skill that needed in 21st century education to 
think critically and work collaboratively, but my students are low students. It is 
difficult to give them HOTS teaching”. (Teacher 10) 
 The interview showed that the teachers did not entirely and comprehensively 
understandd the concept of HOTS. There were no teachers that specifically 
mentioned HOTS as C4 (analyzing), C6 (evaluating), and C6 (creating). In addition, 
there were some inaccurate understandings about HOTS teaching in bridging the 
students with a scheme from preliminary knowledge that has been previously 
obtained with new knowledge that will be taught. This lack of understanding rooted 
on knowledge that in teaching applying (C3) the teacher must give students the 
prior knowledge before directly going to C3 or applying.In this case, the students 
should be taught on remembering (C1) and Understanding (C2).  This is called 
bridging students’ basic competence.  
Teachers’ perception of HOTS as Teaching Innovation 
To obtain data related to teachers’ perception of teaching HOTS as a new 
innovation, the researcher conducted several interviews.  One of interesting 
findings is that most senior teachers did not implement HOTS in their teaching 
because of their lack of knowledge. A 60 year old teacher claimed that he has never 
heard about HOTS as teaching-learning innovation. 
“I have never heard about it before, so I have not implemented the HOTS teaching 
models. I teach my students as usual by explaining the material, and giving question 
and answers. The school has not given me information yet, and I have not attended 
any training about teaching HOTS.” (Teacher 9) 
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 It is seen that the senior teachers did not understood about HOTS and its 
practices as they had never attended teacher training related HOTS. It is supported 
by teacher 11 (58 y.o) who admitted that: 
“My students and I can survive without having to teach and learn HOTS because I 
have many years teaching experience, I am not clear about HOTS goals.” (Teacher 
11) 
 
Teacher 16 (58 y.o) who has 30 years teaching experience stated that “I do not think 
HOTS is needed as the priority in English teaching class, I don’t understand enough 
about what should I do in implementing HOTS differently”.(Teacher 16) 
In contrast, younger teachers, for example teacher 20 (27 y.o) stated as follows: 
“Teaching HOTS is important as the exam also use HOTS item, and it is valuable 
for students’ future”.(Teacher 20) 
 
 It means that this younger teacher understood about HOTS as he often joined 
teachers teaching training, especially related to HOTS.  Thus, the guidelines related 
to HOTS for him is clear.  
 The interview result concluded that senior teachers find that the the concept of 
HOTS is not clear to be practiced. Such unclear and unspecified changes can cause 
great anxiety and frustrations to those teachers who are sincerely trying to 
implement HOTS (Moseley & Jones, 2008).  Taking into account of 
Fullan’s(2007), as stated in (Hashim & Noh, 2015) that the degree of clarity of 
something new is related to the degree of change that occurs in practice. The 
teachers found teaching HOTS is more complex so that the teachers agreed that it 
requires a more sophisticated array of activities for effective implementation. In 
contrast, the findings indicate that the younger teachers found the change to be 
simple and easy to carry out.  The implementation of HOTS did not seem to create 
many problems for them.  
Teachers’ practices in teaching HOTS  
To collect the data related to the teachers’ practices, the researcher did observation 
on how the teacher conducts the teaching-learning process (remembering, 
understanding, applying, analyzing evaluating, and creating). The 
researcher’sobservation was recorded by using field notes and matching the 
teachers’ activities from their lesson plan. The researcher also took the document 
from the school principal and supervisor related to supervision documents such as 
review of designing RPP (see appendix 1) and observation sheet (see appendix 2).  
 Most senior teachers stated that it was difficult to teach HOTS and it was more 
difficult to understand the concepts of HOTS because teaching HOTS requires a 
sophisticated array of activities. On the other hand, younger teachers perceived it 
challenging to teach HOTS, but they were still confused about equipping students 
from lower-order thinking to higher-order thinking. It is seen from the score result 
of supervision documents from the supervisor and principal in table 1.  
 
Table 1.Supervision and Observation result 
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No. Respondent Review RPP Score  Teaching Practice  
1 Teacher 1 65.7 90 
2 Teacher 2 63.8 80 
3 Teacher 3 65.6 88 
4 Teacher 4 66.3 92 
5 Teacher 5 66.6 92 
6 Teacher 6 64.8 93 
7 Teacher 7 66.4 92 
8 Teacher 8 64.1 80 
9 Teacher 9 64.5 80 
10 Teacher 10 64.9 85 
11 Teacher 11 65.5 88 
12 Teacher 12 65.8 88 
13 Teacher 13 65.9 90 
14 Teacher 14 65.7 80 
15 Teacher 15 65.9 90 
16 Teacher 16 66.6 92 
17 Teacher 17 66.0 80 
18 Teacher 18 64.5 84 
19 Teacher 19 69.8 96 
20 Teacher 20 70.2 95 
 
 Most of the teachers got some notes from the school principal and supervisor 
related to reviewing teaching design. Hence, teachers have not understood enough 
to design HOTS teaching. They stated that the teaching design was new for them. 
Thus, they needed more information and preparation to generate teaching quality. 
Furthermore, they also complained that the materials were also needed to be 
prepared in printed and electronic as demanded by 4Cs competences. The 
supervisors’ notes were mostly given in elaborating teaching aims and its 
supporting indicators competences (IPK Penunjang) and key indicator 
competences (IPK Kunci). These terms were new for the teachers, especially the 
senior teachers. Then, most of them did not apply the real HOTS teaching in the 
class which was still dominated by lecturing because they implemented the wrong 
steps of HOTS teaching models. Based on these findings, it can be concluded that 
teaching and learning design the teachers developed needs to have systematic steps 
that invite teachers to trace the flow of learning design oriented to higher-level 
thinking skills. Strategic steps that need to be considered can be seen as follows 
(Ariyana et al., n.d.)in Peningkatan kompetensi pembelajaran (PKP 2019) : 
1. Determining and analyzing basic competencies according to students and 
teaching demands. Minister of Education and Culture Regulation No. 37 of 
2018 concerning Basic Competence, which becomes the minimum target to 
be achieved and determines the target to be achieved by Basic Competency 
by separating the competency target with the material contained in KD 
according to the format below. 
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 Figure 1. KD and target KD format match  
 
2. Analyzing basic competence and its target competence in sumbusimetri.  
 
Figure 2. Sumbusimetri 
 
3. The formulation of competency achievement indicators can be done by 
following the steps: 
a. Paying attention to the dimensions of cognitive processes and the 
dimensions of knowledge that are targets that students must achieve; 
b. Determining basic competencies (Kompetensi Dasar) to be reduced to 
Indicators of Competencies Achievement (Indikator Pencapaian 
Kompetensi) ; 
c. Use operational verbs that are appropriate for the formulation of 
Indicators of Competencies Achievement in order material concepts that 
can be conveyed effectively. Graduating of Indicators of Competencies 
Achievement are identified from Lower Order Thinking Skills (LOTS) 
to Higher Order Thinking Skills (HOTS); 
d. Formulate supporting Indicators of Competencies Achievement and 
Key Indicators of Competencies Achievement, while enrichment 
Indicators of Competencies Achievement is formulated if students have 
fulfilled the minimum competency of basic competencies. 
 
4. Formulating learning objectives, whether cognitive, psychomotor, or 
effective improvement. The formulation of learning objectives must be clear 
in showing the skills students must have. Learning objectives imply that 
there are several skill characteristics that the teacher will develop in 
learning. In addition, this learning objective also aims to strengthen the 
pillars of education. 
 
5. Steps in learning activities based on the learning model: 
a. Understanding the basic competencies that have been analyzed 
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b. Understanding the Indicators of Competencies Achievement and 
learning material that has been developed; 
c. Understanding the syntaxes in the learning model, formulate 




It can be concluded that change within the educational setting should considera 
process,and a process involved in implementing HOTS in teaching English requires 
time and support. The conclusion that can be taken from the teacher's activities 
while implementing LOTS and HOTS, such as teacher’s way in the implementation 
of the teaching-learning process in senior high school, is not in sequence. It should 
start from LOTS to HOTS by giving the students a scheme related to bridging their 
knowledge and basic competence. Whilemost of the younger teachers that 
participated in this research were aware of the importance of HOTS to prepare the 
students to face the challenges of the 21st century their understanding was not 
comprehensive yet. In contrast, the senior teachers have not understood on 
implementing teaching HOTS as they rarely and never joined a training about it. In 
addition, there was a misunderstanding about the meaning of HOTS questions. This 
difference in perception happened because the teachers did not have a 
comprehensive understanding of HOTS yet. In short, teachers need opportunities to 
improve their knowledge and skills in developing and implementing HOTS 
teaching design through proper training programs. 
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Appendix 1. Review RPP 
No
. 
Komponen Indikator Penilaian Catatan/ 
Sarantindaklanjut Ya Tidak 
1. Identitas Mata 
Pelajaran/ 
Tema 
Menuliskan identitas lengkap    
2. KompetensiInti Menuliskan KI dengan lengkap dan 
benar. 
   
3. Kompetensi 
Dasar 
Menuliskan KD dengan lengkap 
dan benar. 
   
4. Tujuan 
Pembelajaran 
Tujuan pembelajaran mengandung 
unsur: audience (A), behavior (B), 
condition (C), dandegree (D). 
   
Tujuan pembelajaran dirumuskan 
untuk satu pencapaian KD. 




Merumuskan indikator yang 
mencakup kompetensi 
pengetahuan, keterampilan sesuai 
dengan KD. 
   
Menggunakan kata kerja 
operasional relevan dengan KD 
yang dikembangkan. 
   
Merumuskan indikator yang cukup 
(IPK pendukung, IPK 
Kuncidan/atau IPK pengayaan) 
sebagai penanda ketercapaian KD. 
   
6. Materi 
Pembelajaran 
Memilih materi pembelajaran 
reguler, remedial dan pengayaan 
sesuai dengan kompetensi yang 
dikembangkan. 
   
Cakupan materi pembelajaran 
reguler, remedial, dan pengayaan 
sesuai dengan tuntutan KD, 
ketersediaan waktu, dan 
perkembangan peserta didik. 
   
Kedalaman materi kemampuan 
peserta didik. 
 
   
7. Model 
Pembelajaran 
Menerapkan Model pembelajaran.    
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Model pembelajaran yang dipilih 
adalah pembelajaran aktif yang 
efektif dan efisien memfasilitasi 
peserta didik mencapai indikator-
indikator KD. 




Menyiapkan pesertadidik secara 
psikis dan fisik untuk mengikuti 
proses pembelajaran. 
   
Memberi motivasi belajar 
pesertadidik secara kontekstual 
sesuai 
Manfaat dan aplikasi materi ajar 
dalam kehidupan sehari-hari. 
   
Mengajukan pertanyaan-
pertanyaan  yang mengaitkan 
pengetahuan 
Sebelumnya dengan materi yang 
akan dipelajari. 
   
Menjelaskan tujuan pembelajaran 
atau kompetensi dasar yang akan 
dicapai. 
   
Menyampaikan cakupan materi 
dan penjelasan uraian kegiatan 
Sesuai silabus. 






pembelajaran, dan sumber belajar 
yang disesuaikan dengan 
karakteristik peserta didik dan mata 
pelajaran. 
   
Aktivitas pembelajaran terintegrasi 
nilai-nilai karakter dari PPK 
(religiositas, nasionalisme, 
integritas, kemandirian, dan 
gotong-royong).  
   
Aktivitas pembelajaran 
berorientasi pada pembelajaran 
HOTS : 
a. Transfer Knowledge,  
   
b. Critical and creative thinking    
c. Problem solving    
Aktivitas pembelajaran terintegrasi 
literasi dasar pesertadidik(literasi 
baca dan tulis, numerik, finansial, 
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budaya dan kewarganegaraan, 
sains, dan literasi TIK). 
10.  Kegiatan 
Pembelajaran: 
Penutup 
Seluruh rangkaian aktivitas 
pembelajaran dan hasil-hasil yang  
Diperoleh untuk selanjutnya secara 
bersama menemukan manfaat 
Langsung maupun tidak langsung 
dari hasil pembelajaran yang telah 
berlangsung. 
   
Memberikan umpan balik terhadap 
proses dan hasil pembelajaran. 
   
Melakukan kegiatan tindak lanjut 
dalam bentuk pemberian tugas, 
baik tugas individual maupun 
kelompok. 
   
Menginformasikan rencana 
kegiatan pembelajaran untuk 
pertemuan berikutnya 
 
   
11. Media dan  
Bahan 
Memanfaatkan media dan bahan 
sesuai dengan indikator, 
karakteristik pesertadidik dan 
Kondisis ekolah. 
   
Memanfaatkan media dan bahan 
untuk mewujudkan pembelajaran 
dengan pendekatan saintifik atau 
model memadai. 
   
Memilih media 
danbahanuntukmenyampaikanpesa
n yang menarik, variatif, 
dansesuaidenganindikatorpencapai
ankompetensi. 
   
12. Sumber Belajar Memanfaatkan lingkungan alam 
dan/atausosial. 
 
   
Menggunakan buku teks pelajaran dari 
pemerintah (Buku siswa dan Buku 
Guru). 
 
   
Merujukmateri-materi yang diperoleh 
melalui perpustakaan. 
 
   
Menggunakan TIK/merujuk alamat 
web tertentusebagaisumberbelajar. 
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13. Penilaian Mencantumkan teknik,bentuk,dan 
contoh instrument penilaian pada 
ranah sikap,pengetahuan,dan 
keterampilan sesuai dengan indikator. 
   
Menyusun sampel butir instrument 
penilaian sesuai kaidah 
pengembangani nstrumen 
   
Mengembangkan pedoman penskoran 
(termasuk rubrik) sesuai dengan 
instrumen. 
   
14. Pembelajaran 
Remedial 
Merumuskan kegiatan pembelajaran 
remedial yang sesuai dengan 
karakteristik pesertadidik, alokasi 
waktu,sarana dan media 
pembelajaran. 
 




 pembelajaran ulang, 
 bimbinganperorangan 
 belajar kelompok 
 tutor sebaya 







   
16. Bahan Ajar Menguraikanbahan ajar sesuaidengan 
KD 
   
Skor Total    
Catatan. 
 
RUBRIK PENILAIAN REVIEW RPP 
Rubrikiniuntukmenilaihasil review RPP yang 
dilakukanolehKepalaSekolah/PengawasSekolah.  
Skor 1 untukindikator yang terpenuhi 
Skor 0 untukindikator yang tidakterpenuhi 
Skormaksimaljikasemuaindikatorterpenuhiadalah 43 danskor minimal adalah 0. 







Kriteriahasil review RPP adalahsebagaiberikut. 
 
Nilai Kriteria 
Muliyah, Rekha  High Order Thinking Skills Teaching Innovation:  





Acces article distributed under the terms of the Creative Commons Attribution license 
(https://creativecommons.org/licenses/by-sa/4.0/)  
90  nilai 100 SangatBaik 
80  nilai 90 Baik 
70  nilai 80 Cukup 
60  nilai 70 Kurang 
<60 SangatKurang 
 
Appendix 2. Observation sheet 
Aspek yang Diamati 
Penilaian Catatan 
Ya Tidak  
A. Kegiatan Pendahuluan    
1 Memotivasipesertadalammemulaipembelajaran    
2 Mengondisikan suasana belajar yang nyaman 
(pengaturantempatduduk, media, kesiapanalat bantu 
pembelajaran) 
   
3 Menyampaikantujuan,indikator, 
alokasiwaktudanskenariokegiatanpembelajaran 
   
B. Kegiatan Inti    
Penguasaanmateridanpengelolaanpembelajaran    
KemampuanmemfasilitasiPembelajaran    
1 Menguasaimateripembelajaran    
2 Menyajikan materi secara sistematis      
3 Menguasaikelas    
4 Melaksanakanpembelajaransesuaidenganalokasiwaktu yang 
direncanakan 
   
Pelibatanpesertadalampembelajaran    
1 Menumbuhkanpartisipasiaktifpesertadalamkegiatanbelajar    
2 Merespon positif partisipasipeserta    
3 Menumbuhkankeceriaanatauantusiasmepesertadalambelajar    
IntegrasiSaintifik, Aspek HOTS, Kecakapanabad 21 
dandimensipengetahuandalampembelajaran 
   
1 Proses Saintifik (5M)    
2 Aktivitaspembelajaran HOTS    
 a Transfer Knowledge    
 b Critical Creativity    
 c Problem Solving    
3 Kecakapanabad 21 (4C)    
4 DimensiPengetahuan    
Pemanfaatan media/sumber belajar dalam pembelajaran    
1 Menunjukkanketerampilandalampenggunaan  media belajar    
2 Menunjukkanketerampilandalampenggunaansumberpembelajaran    
3 Melibatkanpesertadalampemanfaatan  media belajar    
Pelaksanaanpenilaianpembelajaran    
   METATHESIS: JOURNAL OF ENGLISH LANGUAGE LITERATURE AND TEACHING   
















RUBRIK PENILAIAN PRAKTIK PEMBELAJARAN 
Rubrik ini untuk menilai Praktik Pembelajaran dan Penilaian Berorientasi HOTS 
Unit 1 oleh Guru Sasaran pada On the Job Learning – On 2. 
Skor 1 untuk indikator yang terpenuhi 
Skor 0 untuk indikator yang tidak terpenuhi 
Skor maksimal jika semua indicator terpenuhi adalah 26 dan skor minimal adalah 
0. 











90  nilai 100 SangatBaik 
80  nilai 90 Baik 
70  nilai 80 Cukup 
60  nilai 70 Kurang 
<60 SangatKurang 
 
1 Melaksanakanpenilaiansikap    
2 Melaksanakanpenilaianpengetahuan    
3 Melaksanakanpenilaianketerampilan    
Penggunaanbahasa yang benardantepatdalampembelajaran    
1 Menggunakanbahasalisansecarajelas dan lancar    
2 Menggunakanbahasatulis yang baikdanbenar    
C. Kegiatan Penutup 
1 Memfasilitasipesertamerangkummateripelajaran    
2 Melakukanrerefleksi proses danmateripelajaran    
Skor Total    
